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Executive Summary
On March 8-9, 2010, Dr. Samuel Schuman, Chancellor Emeritus, The University
of Minnesota, Morris and Dr. Greg Lanier, Associate Dean, College of Arts and Sciences
and Director of the Honors Program, The University of West Florida, visited Eastern
Illinois University at the invitation of Dr. Bonnie Irwin, Dean of the Honors College. Dr.
Schuman is a former President of the National Collegiate Honors Council (NCHC) and
author of Beginning in Honors, the most widely read and influential monograph in
Honors. Dr. Lanier is the current Vice President of the NCHC, the co-Chair of the
NCHC Assessment and Evaluation Committee, and a co-author of the NCHC
monograph, Assessing and Evaluating Honors Programs and Honors Colleges, 2nd
Edition. The contents of this report reflect the findings of two days of meetings with
administrators, faculty and students, augmented by the information contained in an
extensive and complete self-study prepared by Dean Irwin.

Primary Findings
Distinctive features of the Honors College
•
•
•
•
•
•

Excellent Honors students working with committed and superb Honors faculty.
Superior leadership exhibited by Dean Irwin.
Broadly based support for the mission of Honors at EIU.
A representative, balanced, and very effective council of Honors faculty.
A capable, caring and supportive Honors staff who are regarded with respect and
affection by the honors students.
Strong support from a well-informed upper administration.

Challenges for the Next Honors Dean
•
•
•
•
•
•
•
•

The pressing need to bring the University Honors and Departmental Honors
together into a single and seamless Honors experience for all honors students.
The need to extend the Honors educational experience across the full four years,
ending in a capstone experience for all, not a few, honors students.
The need to gain appropriate control over all facets of the Honors curriculum.
The current lack of financial resources to support Honors teaching.
The need to integrate active learning strategies and interdisciplinarity into the
Honors curriculum.
The need to include honors students in Honors governance.
The obvious need to relocate Honors into better quarters.
The need to create an Assessment Plan for Honors from scratch.
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Introduction
We are most grateful for the warm and helpful welcome extended to us by all the
constituents of the EIU community with whom we met. Our visit was a pleasant and
instructive one for us. Students, faculty and staff spoke with us cordially and openly, and
we learned much about EIU and its Honors College. Dean Bonnie Irwin gave us a wellchosen and full package of information prior to our visit. While in Charleston, we met
with
•
•
•
•
•
•
•
•
•

President Wm. L. Perry
Provost Blair M. Lord
Dear Irwin
A group of Deans, Associate Deans and Department Chairs
Three groups of students, including leaders of the Association of Honors Students
Two groups of honors faculty
A group of academic support Directors
The Honors Council
The Honors College staff

A complete list of those faculty and staff is included in Appendix 1. Additionally, we
attended two honors classes (one in Psychology and one in Education), had a tour of
several campus facilities, and discussed our preliminary findings before we left with
Dean Irwin, the faculty Chair of the Honors Council, Dr. Angela Anthony, and Provost
Lord. Although we were only on campus for two days, they were full days, and we are
confident that from them emerged an accurate picture of the EIU Honors College.

Strengths, Weaknesses, Opportunities, Threats
A “SWOT” analysis can provide a useful perspective on the EIU Honors College:
Strengths
The strengths of the EIU Honors Colleges are many and impressive. They
certainly overshadow any weaknesses or concerns we encountered. While we will not
dwell at length on what the College is doing well, we do want to recognize some of its
many excellences. These include:
•
•

•

A cadre of impressively skilled teachers, who use a variety of traditional and
innovative pedagogies to engage all the students in their honors classes.
An equally impressive group of honors students. These young women and men
are bright, engaged, creative and clearly academically talented. They did not
seem to us especially diverse, either in terms of race and ethnicity, nor in the
context of learning styles.
There is broad buy-in from EIU faculty, administration and students for the
Honors College. Even those who had some criticisms of some aspect or another
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•

•

•

of the Honors offerings of the University seemed to endorse heartily the concept
of Honors, and what it has brought to the campus.
Honors at EIU has benefited from strong and effective leadership. The founding
director created a vigorous and successful program, and Dean Irwin has built
impressively on that solid foundation. Over and over again, we heard Dean Irwin
praised for her prodigious energy, the depth of her commitment to EIU and the
Honors College, to the honors students, and to her faculty colleagues. It is our
strong impression that she has been an exceptionally effective leader for the
College.
When asked, students universally praised the smaller class size of their Honors
courses, the relationships they were able to develop with their teachers and peers,
and the advice and attention they received from the personnel of the Honors
College.
Without a doubt, Honors at the University is actively and knowledgeably
supported by the senior administrative leadership of the campus. Both the
Provost and the President give more than lip service to the ideals of honors
education, and their support has brought the Honors college tangible benefits.
Opportunities

At this moment in its history, the Honors College at EIU is going through what is
only its second transition in leadership. Although the loss if Dean Erwin is, clearly, a
challenge to the College, it is also an opportunity, in that it offers a rare chance for all the
stakeholders in honors at the University to reflect. This is a unique time to re-examine
the core goals of the College for the students of the second decade of the Twenty-First
century and after. While such a transition period is always a chance to look back on the
accomplishments and trials of the past, it is much more a time to look forward and to ask
key questions about the current and future directions and character of an academic
enterprise.
It seemed to us that such reflection on the elemental questions for Honors at EIU
would be a worthwhile endeavor. While there certainly does not seem to be any need for
a radical change of direction, there are some improvements possible for the Honors
College, some reallocation of scarce resources that seem reasonable and potentially
productive, and some re-education of the entire community about the nature and
contribution of Honors to the University. Inevitably the process of selecting a new leader
will initiate these discussions, as will, we hope, our visit. We see this as a very positive
prospect.
Threats
While driving away from Charleston after our visit, one of us had the opportunity
to hear Illinois Governor Pat Quinn’s March Budget address to the State legislature. The
Governor was seeking to address a $13 billion budget deficit: the primary threat to the
Honors College at EIU, and probably to the University, and possibly to higher education
throughout Illinois is clearly the stress of inadequate fiscal resources. The Honors
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College does not have all the financial support in needs, and neither does the University
as a whole.
That being said, the College has not fared badly within the context of the overall
institutional budget. And, we see some areas, cited below particularly in the
“Recommendations” section, where it might make sense to contemplate reallocating
some of the fiscal resources the Honors College does have.
Perhaps almost as much of a threat as the actual shortage of resources is the
perception of perennial and pervasive financial challenges. While we certainly do not
want to downplay the very real dangers and damages being faced now, and possibly
threatening the future, there does seem to have developed something of a culture of
immobility at the University, wherein the fear of budgetary problems and compliance
with the stipulations of the University policy has stifled the willingness to contemplate
change or new directions. This is not, of course, unique to EIU – it is in many ways a
problem across the nation. But it seems to us, at least in this one small context, a mindset
worth struggling against. Honors at EIU is too important, and too good, to see its
continued growth, evolution and thriving weakened by a constant worry that there will
never be the resources to undergird any future development, or that the need to
accumulate the necessary teaching credit units each term prevents experimentation.
Areas of Concern
Within the context of a fine program, there are a few areas that we believe merit
examination, with an eye toward possible revision:
•

•

The relationship between the University Honors program and the Departmental
Honors programs seems to us less than ideal. There is real merit in offering
students a reward for completing work in the lower division that substitutes
honors courses for equivalent non-honors general education work. And,
obviously, for most undergraduates, the last two years of the collegiate experience
focus increasingly upon the major. But, we believe, at EIU the division between
these two enterprises seems too sharp. Indeed, to many students with whom we
spoke, the two programs are understood to be an “either/or” proposition, not a
continuum of honors work. Departmental Honors, some students believe, is
solely for transfer students or others who opted out of University Honors in their
first two years. Currently, about 600 students enroll in University honors; about
100 in Departmental Honors; only about half of those had participated in
University honors. Those numbers suggest that only one out of 12 students from
University Honors matriculates into Departmental Honors. It also means, more
substantively, that most EIU University honors graduates do not complete a
significant culminating undergraduate honors project – a thesis, research project,
creative endeavor, or the like. This is somewhat eccentric among American
honors colleges and programs. More importantly, it seems to deprive EIU honors
students of an important and worthwhile undergraduate honors experience.
Related to this bifurcation, but somewhat separate from it, is the curious situation
of the Honors College having very little control over who teaches honors courses,
or, indeed, what those courses are. Thanks to the goodwill, and good
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•

•

•

•

•

communication between the College and the departmental faculty and leadership,
this does not seem to have resulted in poor or confrontational situations, but it is a
matter of concern. If Honors at EIU really is a “college” it may need to develop a
greater ability to manage its own academic destiny. The Honors Dean should be
the individual who schedules the Honors offerings so that the proper mix and
array of Honors courses across the Honors curriculum are offered in a timely
fashion so that Honors students can complete the program’s requirements.
Further, the Honors Dean needs to have substantial control over the choice of
faculty to teach Honors courses. At nearly every Honors College nationwide, the
Honors Dean has some significant financial resources with which to negotiate
Honors teaching assignments by, at the very least, providing replacement funding
for adjunct instruction whenever a faculty member’s teaching effort is redirected
toward Honors (a rate of $3000 to $5000/Honors course is typical). At the other
end of the spectrum, many Honors Colleges hire their own faculty, and in some
cases, those faculty members are hired, promoted, and tenured all within the
discipline of Honors.
We felt that the honors curriculum at EIU was not doing as much as it could or
should in the area of interdisciplinary courses or in offering service learning
options to students. Interestingly, none of the more than two dozen students with
whom we spoke could define “service learning,” other than by equating it to
volunteer service endeavors. And few of them had a grasp of interdisciplinarity,
especially within a single course. We understand that there are organizational,
administrative and union issues involved in team teaching (although of course a
course does not need to be team taught to be interdisciplinary), and we understand
that work in both these areas is ongoing and has recently received renewed
emphasis (especially under the new heading of Integrative Learning), but we
believe that the Honors College could and should be a leader for the entire
campus in this area, and we did not see that as fully happening yet.
Often, honors courses are seen as an experimental stalking horse for curricular
innovation across campus. While the honors courses we saw personally, and
those we heard about, seemed fresh, vigorous, creative and successful, we did not
speak to many students or faculty who seemed to feel that the Honors College was
a place to try out new pedagogies or contents, with the possibility of wider
acceptance of some such experiments across campus.
When asked what they would like to see added to the Honor offerings at EIU,
many students, in several different contexts, spoke up for some honors courses
beyond the first and second year general education courses, at a more advanced
level. Could there be honors course work in the major, they asked? We respond
to this query in the “recommendations” section.
Some faculty thought that honors students tended to display a certain “risk
averse” classroom behavior. While the classes we saw were lively, and students
participated, they did seem to have a tendency to be trying to find the “right
answers” more often than championing a position of their own and taking
intellectual risks.
The Honors College does not seem to have engaged in a systematic program of
setting broad goals, devising strategies for assessing progress towards those goals,
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•

•

•

•

•

•

implementing that assessment practice on a regular, rigorous and recurring basis,
and periodically reassessing its mission and tactics.
This does not seem to us to be a major problem, but it might be worth taking a
look at honors admissions criteria, to see if some students of a slightly “higher
risk/higher gain” profile might be recruited, to add a bit more assertive energy,
even a bit of occasional edginess, to the honors student population.
More importantly, we note that the Honors College and some honors students
have been working diligently to find a mechanism whereby honors students can
have greater input into the makeup of the faculty and curriculum in honors. There
seems to be an active Association of Honors Students, which focuses upon extraand co-curricular activities. This is a good and important student activity. But it
would be equally or more important for students to have a regular and heeded
venue to express their wants and needs in the curricular world, too. We wonder if
trying to create two, parallel but distinct honors student organizations is the
answer, or if it might make more administrative sense to have an overarching
“Organization of Honors Students,” one arm of which was a broadly
representative curricular advisory group and another branch that undertook extracurricular organizing.
Everyone agrees that the current facility housing the Honors College is
inadequate. There is a bit less agreement on what would be an ideal physical
home for the College. Certainly the current Textbook Rental building could
become an excellent venue for offices, student lounge, seminar and/or classroom
space, etc. We believe it is important that, when the Honors College moves, it
receives ample square footage for its current operations, and for reasonably
predictable future needs; it would be a shame to move into a facility already or
shortly cramped. One advantage of the Textbook building is that it does adjoin,
and actually does currently have a (locked) doorway into the campuses most
historic residence hall. If honors housing is to be a priority in the future, this
could be an important plus.
We think that the faculty Honors Council is an excellent and effective group, and
that it could probably use its time a bit more efficiently if it limited somewhat the
widespread reading of scholarship applications, and focused a bit more on other
issues – curricular development, for example. Frankly, it seems something of a
waste of valuable faculty time for four individuals to read each Presidential
scholarship application.
The population of honors students at EIU is approaching 10% of the
undergraduate student body. This is certainly large enough; it is possible it could
be too large. It would be injudicious to seek to shrink the Honors College
population, but we would think it would be equally unwise to seek to recruit an
even higher proportion of honors students. It would spread scarce resources more
thinly, and could even dilute the quality of the honors student population, or
weaken the quality of honors courses.
Finally, at this moment of leadership transition, it is clear that the process, and the
result, of searching for a new Dean of Honors is a sensitive and very important
one. We are also somewhat concerned that Dean Irwin’s unusual ability to
shoulder a huge workload may have created a job description for the Honors
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Dean, which a normal human being might find impossible. Perhaps some
responsibilities (e.g., spearheading the National Student Exchange) might be
reassigned as the position is being filled.

Analysis Using the
National Collegiate Honors Council
Basic Characteristics
Basic Characteristics of a Fully Developed Honors Program
[Note – while it is assumed that few programs will fully demonstrate each and every one
of these ”characteristics,” the strongest programs will demonstrate substantial
compliance with most of them.]
Although no single or definitive honors program model can or should be
superimposed on all types of institutions, the National Collegiate Honors Council has
identified a number of best practices that are common to successful and fully
developed honors programs
1. The honors program offers carefully designed educational experiences that meet
the needs and abilities of the undergraduate students it serves. A clearly
articulated set of admission criteria (e.g., GPA, SAT score, a written essay,
satisfactory progress, etc.) identifies the targeted student population served by
the honors program. The program clearly specifies the requirements needed for
retention and satisfactory completion.

The Honors College at Eastern Illinois University clearly meets this criterion. The level
and design of honors classes seems to mesh exactly with the expectations and
performance levels of the Honors students, and the students are warmly appreciative of
their Honors educational experiences. The admission, retention, and completion policies
and requirements are clear, precise, appropriate and concise.
2.

The program has a clear mandate from the institution’s administration in the form
of a mission statement or charter document that includes the objectives and
responsibilities of honors and defines the place of honors in the administrative and
academic structure of the institution. The statement ensures the permanence and
stability of honors by guaranteeing that adequate infrastructure resources,
including an appropriate budget as well as appropriate faculty, staff, and
administrative support when necessary, are allocated to honors so that the
program avoids dependence on the good will and energy of particular faculty
members or administrators for survival. In other words, the program is fully
institutionalized (like comparable units on campus) so that it can build a lasting
tradition of excellence.

The new mission statement for Honors sets for the goals for the program admirably, but
since the mission statement has yet to be officially approved its ideals are not yet
formally in place. Save for the deplorable quarters, the Honors College is fully
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institutionalized and has clearly built a lasting tradition of excellence.
3.

The honors director reports to the chief academic officer of the institution.

The Honors College at Eastern Illinois University meets this criterion. The Dean of the
Honors College reports directly to the Provost and is a member of the Dean’s Council
4.

The honors curriculum, established in harmony with the mission statement, meets
the needs of the students in the program and features special courses, seminars,
colloquia, experiential learning opportunities, undergraduate research
opportunities, or other independent-study options.

The Honors College at Eastern Illinois University meets this criterion in part. The
curriculum does feature special courses, seminars, and undergraduate research
opportunities, and these experiences are regarded as challenging and rewarding
opportunities by the students. However, as stated above, other commonly encountered
and highly worthwhile forms of honors learning, such as service learning or
interdisciplinary approaches, seem to be lacking.
5.

The program requirements constitute a substantial portion of the participants’
undergraduate work, typically 20% to 25% of the total course work and certainly no
less than 15%.

Whether or not this criterion is met depends somewhat on which student group is
analyzed. Students pursuing University Honors must complete 25 semester hours of
Honors course work (20.8%). However, students completing Departmental Honors may
complete as few as 12 semester hours of Honors course work (10%). Since very few
students complete both Honors tracks, it appears that very few students exceed the
minimums.
6.

The curriculum of the program is designed so that honors requirements can, when
appropriate, also satisfy general education requirements, major or disciplinary
requirements, and preprofessional or professional training requirements.

The 25-semester hour curriculum of University Honors program overlaps completely
with EIU general education requirements. In some respects this is a positive attribute,
since Honors programs should not in general add to the number of required hours. But in
practice it looks like the University Honors Curriculum has been captured by general
education; one student quipped that the program was “general education on steroids.”
Although the faculty and students both confirmed that Departmental Honors requires a
thesis/independent research experience, both groups admitted that there are almost no
honors versions of major, disciplinary, preprofessional or professional training
requirements at EIU. As was mentioned above, the students repeatedly expressed the
desire to take upper-level honors courses in their disciplines.
7.

The program provides a locus of visible and highly reputed standards and models
of excellence for students and faculty across the campus.
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There is no doubt that the Honors College at Eastern Illinois University exceeds this
criterion. The Honors College was uniformly praised for its excellence and high
standards.
8.

The criteria for selection of honors faculty include exceptional teaching skills, the
ability to provide intellectual leadership and mentoring for able students, and
support for the mission of honors education.

On the one hand, the honors faculty encountered at EIU clearly evinced exceptional
teaching skills, a deep commitment to mentoring, and clear support for the mission of
honors. On the other hand, there does not appear to have been systematic consideration
of the pedagogy of honors teaching. Both faculty and students seemed to equate Honors
learning with small classes and one-on-one interaction. Those are admirable activities,
but there was almost no evidence of many other time-honored and effective Honors
teaching and learning strategies like site-based learning, inquiry-based learning,
interdisciplinary learning, or service learning. More troubling was the report that the
Honors Dean has almost no role at all in selecting the faculty to teach honors courses.
9.

The program is located in suitable, preferably prominent, quarters on campus that
provide both access for the students and a focal point for honors activity. Those
accommodations include space for honors administrative, faculty, and support staff
functions as appropriate. They may include space for an honors lounge, library,
reading rooms, and computer facilities. If the honors program has a significant
residential component, the honors housing and residential life functions are
designed to meet the academic and social needs of honors students.

As has been stated, the exterior condition of the building that houses the Honors College
at EIU is deplorable. While the interior space is warm and very inviting, a building
across a major road from the rest of campus, does not attract students and is clearly not a
focal point for honors activity. None of the normal student support spaces found
elsewhere – a lounge, reading room, library, etc. – are in evidence. Honors housing is
spread out across the campus rather than being focused, which is another choice that
works against the establishment of a locus for honors activity.
10.

The program has a standing committee or council of faculty members that works
with the director or other administrative officer and is involved in honors curriculum,
governance, policy, development, and evaluation deliberations. The composition of
that group represents the colleges and/or departments served by the program and
also elicits support for the program from across the campus.

The Honors Council at EIU is clearly a very impressive and committed group that
evinces solid support for honors. Further, the composition of the group superbly
represents all of the colleges and department stakeholders on the EIU campus. However,
the activities of the group seem skewed toward scholarship review, and the group seems
not to have been able to tackle important, perhaps pressing, concerns of honors goals and
purpose, curriculum design, pedagogic experimentation, course evaluation, and program
assessment.
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11.

Honors students are assured a voice in the governance and direction of the honors
program. This can be achieved through a student committee that conducts its
business with as much autonomy as possible but works in collaboration with the
administration and faculty to maintain excellence in the program. Honors students
are included in governance, serving on the advisory/policy committee as well as
constituting the group that governs the student association.

Both the students and the Honors staff expressed frustration regarding the lack of a
meaningful student voice in the governance of the Honors College. The Association of
Honors Students is composed of bright and active students but is focused on extracurricular activities, not curricular or governance matters. The proposed Honors Student
Advisory Board seems poised to take a role in governance, but long experience counsels
that it is very hard to keep just one Honors student group together and functioning well;
keeping two going would be a very difficult act. Nevertheless, many of the students
expressed a desire to be more involved in the selection of honors teaching faculty, the
selection and distribution of honors courses, and the evaluation of the honors faculty, and
that desire should be satisfied.
12.

Honors students receive honors-related academic advising from qualified faculty
and/or staff.

Honors students at EIU receive exceptional honors advising from both the institution’s
Advising office and the Honors staff. Students were uniformly appreciative of the
personal attention and assistance received.
13.

The program serves as a laboratory within which faculty feel welcome to
experiment with new subjects, approaches, and pedagogies. When proven
successful, such efforts in curriculum and pedagogical development can serve as
prototypes for initiatives that can become institutionalized across the campus.

There is little evidence of pedagogical experimentation occurring within the Honors
College at EIU.
14.

The program engages in continuous assessment and evaluation and is open to the
need for change in order to maintain its distinctive position of offering exceptional
and enhanced educational opportunities to honors students.

This program review and this report are themselves indications of openness to honors
assessment and evaluation at EIU. On the other hand, the Honors College does not have
a formal assessment plan with an articulation of educational goals for the program nor
any honors-specific learning outcomes supported by data; nor does it have a history of
creating annual reports. The challenge of better dovetailing the curriculums of University
Honors with Departmental Honors might be facilitated by the identification of an
overarching purpose for Honors on the EIU campus with specific goals.
15.

The program emphasizes active learning and participatory education by offering
opportunities for students to participate in regional and national conferences,
Honors Semesters, international programs, community service, internships,
undergraduate research, and other types of experiential education.
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The honors students at EIU are indeed active in regional, national, and state Honors
conferences and are as well impressively engaged in both international education and
undergraduate research (although this last may be largely confined to those in
Departmental Honors only). But as has been mentioned above, there seems to be little
experimental or active learning embedded in the honors curriculum at EIU.
16.

When appropriate, two-year and four-year programs have articulation agreements
by which honors graduates from two-year programs who meet previously agreedupon requirements are accepted into four-year honors programs.

There seem to be very few transfers into the EIU program from two-year institutions and
so not much current need for articulation. The financial pressures in the state of Illinois
may change that, however, and therefore it is probably time for the Honors College at
EIU to consider establishing clear articulation with the nearby community colleges.
17.

The program provides priority enrollment for active honors students in recognition
of scheduling difficulties caused by the need to satisfy both honors and major
program(s) requirements.

This criterion is met and clearly appreciated by the honors students.

Basic Characteristics of a Fully Developed Honors College
The National Collegiate Honors Council has identified these best practices that are
common to successful and fully developed honors colleges.
1.

An honors college incorporates the relevant characteristics of a fully developed
honors program.

See above for those characteristics met, partially met, or not met at EIU.
2.

The honors college exists as an equal collegiate unit within a multi-collegiate
university structure.

This criterion is met.
3.

The head of the honors college is a dean reporting directly to the chief academic
officer of the institution and serving as a full member of the Council of Deans if
one exists. The dean has a fulltime, 12-month appointment.

This criterion is met.
4.

The operational and staff budgets of honors colleges provide resources at least
comparable to those of other collegiate units of equivalent size.

This criterion appears to be partly met. The amount of support for Honors College
administration, operating expenses, scholarships, and undergraduate research appear to be
slightly above average. That said, there seems to be no monetary support at all for honors
11

teaching at EIU, which is a very unusual situation and no doubt contributes to the
inability of the Honors Dean to be more active in the selection and scheduling of Honors
faculty.
5.

The honors college exercises increased coordination and control of departmental
honors where the college has emerged out of a decentralized system.

The Honors College at EIU has done an exceptional job of improving the communication
between Honors and the Departments over the years with the clear result that so much
good will for Honors now exists on the EIU campus. However, the divergence that
separates University Honors and Departmental Honors is substantial, and it cannot be
said that the Honors College exercises much control over Departmental Honors.
6.

The honors college exercises considerable control over honors recruitment and
admissions, including the appropriate size of the incoming class. Admission to the
honors college may be by separate application.

The involvement of the Honors College faculty and staff in recruitment, admissions, and
scholarship awards is admirable. Admission to the Honors College is separate from
admission to EIU.
7.

The honors college exercises considerable control over its policies, curriculum,
and selection of faculty.

The Honors College has complete control over the University Honors policies and
perhaps the University Honors curriculum (which has not changed in a long time), but as
has been said, the Honors Dean has no control over the selection of Honors faculty,
which is a deep concern.
8.

The curriculum of the honors college offers significant course opportunities across
all four years of study.

This criterion is not met. The honors curriculum at EIU seems in practice to be a 2 plus 2
system. University Honors is confined to the completion of general studies requirements
and a dismaying number of honors students reported being “finished” with their honors
work by the end of the sophomore year. Departmental Honors is confined to upper level
disciplinary requirements and is perhaps overly committed to a traditional academic
thesis, a “Masters lite” program as it were. As a result, very few students—less than 10%
of the University Honors cohort who complete the first two years according to the
documents supplied--have the desire to complete the second two years.
9.

The curriculum of the honors college constitutes at least 20% of a student’s
degree program. The honors college requires an honors thesis or honors
capstone project.

As stated above, the University Honors requirements call for 25 semester hours (20%) of
Honors course work, but the distribution of those hours is problematic. In practice only a
small minority of honors students complete an honors thesis or capstone project.
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10.

Where the home university has a significant residential component, the honors
college offers substantial honors residential opportunities.

Surprisingly, even though a substantial number of EIU honors students are campus
residents, there seems to be very little interest expressed in creating honors residential
opportunities at EIU. This attitude seems to contrast with the desire of the honors
students, many of whom expressed keen interest in honors residential opportunities that
were “more than just a floor of honors students here or clustered there”; and they also
expressed much interest in the type of honors living/learning activities that are quite
common and highly successful elsewhere.
11.

The distinction achieved by the completion of the honors college requirements is
publically announced and recorded, and methods may include announcement at
commencement ceremonies, notations on the diploma and/or the student’s final
transcript, or other similar actions.

This criterion is mostly met. The Honors graduates are announced at commencement and
they wear honors cords during the commencement ceremonies. Both departmental and
university honors designations are noted on the transcript. There is, however, no Honors
notation on the diploma itself as yet.
12.

Like other colleges within the university, the honors college may be involved in
alumni affairs and development and may have an external advisory board.

There appears to have been no need for such a board or development recently, but given
the fiscal challenges besetting the State of Illinois that stance may need to be reexamined.
Steps in this direction are being taken.

Recommendations
1.
2.
3.

4.
5.
6.

Establish common pedagogical goals for Honors that would foster a convergence of
the University Honors requirements and the Departmental Honors requirements.
Reconsider and restructure the Honors curriculum so that the honors experience
extends meaningfully across the full four years.
Establish a mechanism by which all of the students who are formally recognized as
having completed the curriculum of the Honors College undertake a significant
culminating undergraduate honors project – a thesis, research project, or creative
endeavor.
Introduce meaningful and appropriate interdisciplinary content and active learning
strategies (service, inquiry-based, or site-based learning) into the honors
curriculum.
Create a culture that encourages and rewards the development of new honors
courses and new teaching methodologies and provide as well financial incentives
for faculty willing to experiment.
Explore ways to yoke significant work in the major with honors courses of and
opportunities, either through honors sections of discipline-specific classes (an
option specifically requested by numerous students), interdisciplinary honors
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7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.

18.

offerings that would satisfy requirements in one or more majors (i.e. The History of
Economics which might count toward both a History and an Economics degree, or
The Psychology of Communication which might count toward both a Psychology
and a Communication Arts degree), or an Honors by Contract option for 3000 and
4000 level courses.
Establish a mechanism by which the Honors Dean has more control over the
selection of honors faculty and the scheduling of honors courses.
Provide sufficient resources so that the Honors Dean can “buy” or hire honors
faculty so that departments are not stretched thin or penalized by supporting
Honors.
Revisit the honors admissions criteria to see if those criteria attract the qualities
desired in honors students (i.e. risk friendly, not risk averse).
Include honors students in all significant honors curriculum and honors policy
decisions. This might be achieved by including a number (perhaps four) of students
on the Honors Council.
Look for ways to combine the responsibilities of the Association of Honors
Students and the Honors Student Advisory Board into a single unit. Significant
leadership opportunities might emerge from such a melding.
Move the Honors College into newer, better, more centrally located, and more
prestigious quarters.
Significantly alter the mechanism for the review of honors scholarships to free
precious time for the Honors Council so that they can focus on curricular and vision
matters.
Re-examine the range of job duties currently discharged by the Honors Dean so that
the Dean has sufficient time to concentrate on the two duties central to an Honors
College: curricular design and faculty development.
Establish more opportunities for the development of honors pedagogy by the faculty
(attendance at NCHC, bringing widely recognized honors teaching experts to
campus, etc.).
Create an assessment plan with clear goals, student learning outcomes, and data
collection methods for the Honors College.
Investigate the desirability for an Honors Living/Learning complex on the EIU
campus, perhaps restricted to the incoming freshman class. The gains in retention,
achievement, and leadership activity that often emerge from such situations have
been reported across the nation to be substantial.
Establish a means to formally recognize completion of the Honors College
curriculum conspicuously on the diploma and transcript.
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Appendix I
Chairs and Deans
John Mace, Chair, Psychology
John Stimac, Chair, Geology-Geography
Steven Mullin, Associate Chair, Biological Sciences
Craig Eckert, Chair, Sociology-Anthropology
Cheryl Noll, Chair, School of Business
Jeanne Snyder, Associate Dean, Lumpkin College of Business and Applied Sciences
Godson Obia, Associate Dean, College of Sciences
Joy Russell, Chair, Early Childhood, Elementary, and Middle Level Education
Pat Fewell, Chair, Secondary Education and Foundations
Anita Shelton, Chair, History
Jonelle DePetro, Chair, Philosophy
James Tidwell, Chair, Journalism
John Oertling , Chair, Theatre Arts
Glenn Hild, Chair, Art
Jeff Ashley, Chair, Political Science
Jill Owen, Chair, Kinesiology and Sports Studies
Linda Ghent, Chair, Economics
Jeffrey Lynch, Interim Dean, College of Arts & Humanities
Faculty
Angela Anthony, Communication Disorders and Sciences
Jan Marquardt, Art History
Lynne Curry, History
Deb Reid, History
Bailey Young, History
Andy Methven, Biological Sciences
Dan VanGunten, Secondary Education, Honors Council Member
Heather Jia, Business
Chris Wixson, English
Dawn VanGunten, Secondary Education and Foundations
Carrie Dale, Early Childhood, Elementary, and Middle Level Education
Lisa NewFreeland, Sociology
David Raybin, English
Linda Coleman, English
Julie Campbell, English
John Best, Psychology
Kip McGilliard, Biological Sciences
Ruth Chesnut, Biological Sciences
Ali Moshtagh, Economics
Directors
Mark Hudson, Housing and Dining
Kim Moock, New Student Programs (Orientation)
Monica Zeigler, Advising
Norm Isaacson, Advising
Brenda Major, Admissions
Mona Davenport, Minority Affairs
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Karla Sanders, Center for Academic Support and Achievement
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